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The Inter-Community 
School is committed to 
providing a supportive 
and enabling learning 
environment in which all 
members of the community 
are challenged to achieve 
their individual potential, 
encouraged to pursue their 
passions, and expected to 
fulfil their responsibilities. 
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ICS creates teaching and learning spaces 
where everyone feels safe, welcomed and 
respected. Establishing a shared language 
around which a positive approach to 
learning is built is essential. ICS has 
adopted a pro-social code, which provides 
this anchor point across school. 

ICS teachers and students have created a culture of care 
through almost six decades of the school’s existence. 
The ICS mission statement encourages members of our 
community to “fulfil their responsibilities” A school-wide 
code of conduct reminds students that they have a 
responsibility to the ICS community. This year, these 
five principles are being taught to students under a new 
framework. 

The Tiger code
In Primary School, these principles are known as The 
Tiger Code. The code is taught explicitly, and students 
are expected to know and understand it. In the opening 
weeks of the school year, focused activities helped 
students quickly learn and appreciate the code. 
Through the grade levels, teachers used a range of 
age-appropriate methods to instil this culture of care. 

Teachers regularly guide students on how to apply the 
code when situations arise. Reflection on situations 
also revolve around how students applied the code. 
For example, in the Primary School, students identify 
examples of the code in action and reflect on how the 
elements of the code will create a positive learning 
environment. Primary assemblies are used to reinforce 
the importance of the code in fun or engaging ways.

Learning the code
In the earliest years of Primary School, the focus is on 
teaching the vocabulary and basic concepts of the code. 
There is much classroom discussion of the meaning of 
words like “kind” and “respectful.” Stories are used to 
illustrate the concepts. For example, story characters 
use the words, “thank you”, “excuse me”, “I’m sorry”, and 
“please” to show respect. Students learn that the words 
they use show others how important they are. They 
discuss emotions of feeling hurt and sad when someone 
does not use kind or respectful words. Students also 
learn that how they treat others influences how they 
themselves are treated. Being kind and respectful helps 
ensure that others are kind and respectful in return.
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Much of the discussion around being safe 
revolves around play, especially outside on 
the playground. Students learn that a large 
part of being safe stems from being kind and 
respectful – not throwing snowballs, and not 
starting fights, for example. Students learn that 
for large problems they should go to an adult. 
And for small problems they can use “The 
Wheel of Choice” to help solve the problem. 
This wheel illustrates various options to deal 
with differences. Choices include actions 
such as “Tell them to stop,” “Ignore it”, “Share 
and take turns”, and “Wait and cool off.” ICS 
teachers emphasize the saying, “Unsafe Play? 
Walk Away!”

Practising the code
As students progress through Primary School, 
their understanding of the Tiger Code deepens. 
They develop more sophisticated strategies 
to be kind, to be respectful, and to keep the 
peace and avoid conflict. They do this through 
analysing the actions of book characters, role 
playing various scenarios, and setting daily and 
weekly goals for themselves.

Students also discover how kindness and 
respect are a social responsibility, as they allow 
everyone to be ready to learn. For example, 
an unresolved conflict on the playground may 
result in continued sadness or anger once 
classes resume. These emotions inhibit a 
student’s ability to learn, and may even result in 
disruptions to other students.

Thus, Primary teachers employ many strategies 
at the end of breaks to ensure students are 
ready to learn. They promote a smooth, quiet, 
orderly transition from the playground to the 

classroom. And often classes will start with 
a group exercise to get students thinking 
collaboratively and as a team. 

Modelling the code
Older Primary School students are encouraged 
to model the Tiger Code through student 
leadership activities. In Primary, student 
leadership can take several forms.

Student spirit
Primary School hosts frequent student-led 
social events, such as school spirit and action 
days. Activities like “Peace Day” and “Change 
for Change” bring students together in reaching 
common goals. They also offer opportunities for 
students to assume leadership and organizer 
roles while being supported by teachers. 

Student voice
Student voice involves decision making at the 
school. In various situations, groups of students 
can represent the student body in conversation 
with the school’s Leadership Team. These 
discussions cover a range of topics, including 
new playground equipment or environmental 
initiatives like reducing paper usage.

Student ambassadors
Student ambassadors support a warm welcome 
and smooth transition for new students. 
Ambassadors accompany new students around 
campus and help them assimilate into the ICS 
community. 

Students are challenged to use their leadership 
to create an environment where everyone feels 
safe, valued and able to make a contribution. 
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In their actions as leaders, students are 
encouraged to do the following:

 ● Support positive behaviour
 ● Encourage helpful behaviour
 ● Offer support and service
 ● Influence and inspire others
 ● Take initiative
 ● Model learning behaviour

Living the principles
In Secondary School, everyone is responsible 
for promoting the positive behaviours, known 
as the five principles of pro-social behaviour 
(safe, ready to learn, respectful, responsible, 
kind), needed to support ongoing learning 
and wellbeing. Behaviour expectations apply 
at all times, both inside school and during 
school-related activities outside school. It is a 
culture based on collaboration, consistency and 
ongoing conversations.

In Secondary School, the daily application of 
these principles is at times complex. Situations 
can be more nu anced and may demand 
cross-cultural understanding. Teachers 
regularly discuss the school’s expectations 
and their application in various settings. For 
example, the specifics of being safe might 
mean something different in Science class 
than in Art class. Another example is the ICS 
Digital Citizenship Agreement, which details 
the application of these principles in an online 
environment.

Positive behaviour support 
and interventions 
ICS takes a holistic, common-sense approach 
to supporting positive behaviour. The 
approach is designed to proactively develop 
prosocial cultures, and is founded in the IB’s 
curriculum. For example, the MYP Physical 
Health and Education course teaches a holistic 
understanding of wellbeing; it includes not only 
physical development and health perspectives, 
but also positive social interaction. It supports 
students in developing tolerance, collaboration, 
and communication skills.

ICS’s proactive approach is based on six 
assumptions about behaviour.

1. Behaviour is a form of communication.
2. Behaviour does not occur in isolation. All 

behaviour is for a reason, whether learned 
or as a response to past experience.

3. Responses to “challenging” behaviours 
should be proportionate and allow for 
fresh starts.

4. Responses should always take into 
account the profile of the child and root 
cause of the behaviour, always ensuring 
the child’s dignity and safety.

5. Managing and teaching students about 
behaviour is everyone’s responsibility.

6. Positive relationships are critical for 
successful behaviour management.
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When a behaviour expectation is not met, 
a conversation will take place between the 
teacher and the student that focuses on a 
mutually supportive solution to the issue. The 
aim is to help students take responsibility for 
their behaviour and develop strategies to apply 
to future challenges.

In situations that demand additional intervention, 
a range of strategies are used. These include:

 ● restorative conversations
 ● reflective time out of class/school
 ● support from counsellors and others in 

school
 ● engaging outside specialists;  
 ● developing a behaviour support plan.

The schematic shown below, used in the 
Secondary School, illustrates responses 
to different levels of behaviour needs. It is 
based on the framework developed by the 
Positive Behavioural Interventions & Supports 
organization.

A culture of care
The attention devoted to the principles of the 
Tiger Code helps create the culture of care 
that ICS is so well known for. In turn it supports 
ongoing learning and wellbeing. Maintaining 
this culture demands diligence and hard work, 
and we appreciate the efforts of teachers, 
students and families in creating a positive 
learning environment both inside and outside 
the school.

Tier 3
(<5%)

‘High Risk 
Students’

Behaviours with 
signicantly 

high-risk impacts on 
learning and well-being.

Tier 2
(5-15%)

‘At Risk Students’
More challenging/continued 

behaviours with signicant impacts on 
learning and well-being.

“I need help to support this student”

Tier 1
(80-90% of students)

 Promoting and upholding our behaviour 
expectations for all students.

Developing Relationships and Encouraging Social 
and Emotional Learning.

All adults supporting all students.

Tier 3 Intensive Support and Interventions
(referred to Secondary Principal, Deputy Principal and Head)

May include: Senior Leadership Team, Dean of Students, 
Secondary Counsellors

Outside, specialist support.

Tier 2 Targeted Interventions
(supported by Dean of Students, Deputy Principal, MYP and 
IB Coordinators)

May include: Student of Concern form, Pastoral meeting
SPOT Contact Person
School Counsellor
All/some teachers of a given student
Behaviour Support Plans
Collaboration with Parents
Restorative Practice

Tier 1 School-wide interventions
(All staff responsible)

May include: Restorative Conversations,
Contact with colleagues, tutor, parents
Parent Engagement
Positive Learning Environments
Relationship Building
Social and Emotional Learning
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Students’ inquiries were framed by the concepts 
of causation, perspective and responsibility. 

 ● Causation: How and why are peaceful 
or conflict situations caused?

 ● Perspective: Why can two people 
experience the same situation differently?

 ● Responsibility: What can we do to 
maintain peace or resolve conflict?

Their lines of inquiries were as follows:
 ● People’s points of view may differ and this 

may influence their actions.
 ● There are different causes and resolutions 

of conflict.
 ● Relationships require nurturing.

Analysing conflicts
One way students explored the causes of peace 
and conflict was to analyse how characters 
in stories behave. They read books such as 
King of the Playground and Chrysanthemum 
and discussed how conflicts started and how 

they were resolved. They speculated on how 
the conflicts might have been prevented from 
starting, or various strategies that could have 
been used to resolve them.

Students also identified conflicts in their own 
life, including those that occur on the school 
playground. They discussed arguments about 
goals in football, the unfairness of the same 
person always being caught during the game 
of tag, and conflicts in the sandpit regarding 
sharing of toys. Causation, perspective and 
responsibility were all explored. They discussed 
how conflicts on the playground impede 
readiness to learn if students are still agitated 
when they return to class.

Nurturing relationships
Students also practiced strategies for nurturing 
relationships to keep peace. They investigated 
how apologies of action are often needed in 
addition to apologies of words. In other words, 

Grade 2 students recently completed a unit of inquiry under the 
transdisciplinary theme Sharing the Planet. This unit supported students in 
understanding the concepts behind the Tiger Code, and living it on a daily 
basis. The central idea of the unit was “Different strategies can be used to 
resolve conflict and maintain peace.” Students focused on the peace and 
conflict they experience at home, in school and outside of school. 

Sharing the Planet:

Dealingpositively
with conflict
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after saying, “I’m sorry,” it is also necessary to  
do something nice for a person they have made 
sad. Writing a note, sitting together at lunch, 
and inviting them to play were all strategies that 
students suggested.

Students were inspired by the book Have you 
Filled a Bucket Today, which suggests that every 
person carries with them an invisible bucket 
which can be filled with kindness or emptied by 
unkind acts. Each Monday, students set a goal 
of being a “bucket filler” for the week. They list 
specific situations that they will focus on, and 
strategies to maintain peace. For example, 
one student wrote “I’m always fighting with my 
brother. This week I’m going to use kind words 
with him.” Each day, students are then asked 
to reflect on how well they achieved their goal. 
This goal setting and reflection will continue 
throughout the year to make it a habitual routine 
for students.

Strategies 
A result of these inquiries was that students 
developed numerous strategies to maintain the 
peace. 

 ● Think about what you are going to say
 ● Walk away
 ● Stand up for yourself and others
 ● Talk it out
 ● Take turns

 ● Try jokes
 ● Make a deal
 ● Ignore it
 ● Get an adult’s help 
 ● Take a deep breath
 ● Apologize

One class used these strategies to develop 
their classroom agreement, which was signed, 
laminated and posted in the classroom. It 
includes the following strategies:

 ● Create Kindness (Are you a bucket filler? 
Have you filled any buckets today?)

 ● Help Others Learn (Are you sharing your 
knowledge? Are you sharing your ideas? 
Are you being cooperative?)

 ● Respect Each Other (Are you taking 
turns? Are you listening with your eyes 
and ears? Are you calling out? Are you 
keeping your hands to yourself?)

While the atmosphere in the class is generally 
very positive, in the event of a disturbance 
the teacher can simply hand a copy of the 
agreements to a student. This allows the 
student to reflect on his/her behaviour without 
further disruptions to the class. 
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Outside the classroom
The strategies developed in the classroom 
have also been useful outside the classroom. 
Parents report that their children deliberately 
use these tactics at home. One parent made a 
model of the Peace Ladder for home because it 
was so effective for her child (The Peace Ladder 
depicts how common ground can be reached in 
a conflict by taking the following steps 1. Stop & 
calm down; 2. Share your side; 3. Make a plan; 
and, 4. Go and try your plan). And a student 
reported how a breathing exercise practiced in 
class had helped her on a high ropes course 
and allowed her to proceed calmly.

Learning outcomes and skills
Each unit of inquiry in the Primary Years 
Programme (PYP) targets specific learning 
outcomes and approaches to learn (or skills). 
Because of the PYP’s transdisciplinary nature, 
the unit targeted literacy and maths outcomes. 
But it primarily focused on Personal, Social and 
Physical Education (PSPE). 

Specific learning outcomes were as follows:
 ● Discuss and set goals for group 

interactions.
 ● Cooperate with others.
 ● Seek adult support in situations of conflict.
 ● Understand the impact of their actions on 

each other and the environment.
 ● Value interacting, playing and learning 

with others.

The skills practiced included:
 ● Interpersonal Relationships (eg help 

others to succeed, make fair and equitable 
decisions)

 ● Social and Emotional Intelligence (eg 
be aware of own and others’ emotions, 
manage anger and resolve conflict)

 ● Emotional Management (eg take 
responsibility for one’s own actions, 
manage anger and resolve conflict)

 ● Resilience (eg manage setbacks, work 
through adversity)



ICS Inter-Community School Zurich
Strubenacher 3
8126 Zumikon

Switzerland
Tel: +41 44 919 8300
Website: www.icsz.ch

ICS is fully accredited by the Council of International Schools (CIS) as well as the New 
England Association of Schools and Colleges (NEASC).


