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The Inter-Community 
School is committed to 
providing a supportive 
and enabling learning 
environment in which all 
members of the community 
are challenged to achieve 
their individual potential, 
encouraged to pursue their 
passions, and expected to 
fulfil their responsibilities. 
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Historical Context
After more than a decade in creation and construction, the Middle Years Programme 
was formally introduced in 1994 to provide a curriculum for international schools 
that was interdisciplinary, relevant, focused on ideas and that transcended national, 
cultural and geographic boundaries. It grew from the best practice and vision of 
teachers and administrators working in schools across the globe. It was designed 
as a coherent and comprehensive framework that would offer academic challenge 
and develop the skills of students from age 11 to 16. It would provide them with the 
attributes required to take action in a complex global platform and ready them for 
the firmly establish Diploma Programme. 

The ongoing development of the MYP curriculum has resulted in a recent major 
overhaul. Work began to critically review the whole programme in 2010 and the 
introduction of the latest curriculum model, MYP Next chapter, was introduced in 
2014. It is within this framework that the ICS curriculum has been developed.

For further information please see The International Baccalaureate Middle Years 
Programme after 30 years: A critical inquiry by Tristan Bunnell http://journals.
sagepub.com/doi/10.1177/1475240911423604

http://journals.sagepub.com/doi/10.1177/1475240911423604
http://journals.sagepub.com/doi/10.1177/1475240911423604
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Since 1960, the Inter-Community School Zurich 
(ICS) has been providing a high quality, rigorous 
academic and co-curricular programme for the 
international and local community of Zurich. ICS 
is an Early Years to Grade 12 school that offers 
the Primary Years, Middle Years and Diploma 
Programmes to over 850 students from over 55 
nationalities.

  ICS Educational Philosophy 

The educational programme at ICS is based on 
our educational philosophy:

ICS aspires to enable all students to mature 
holistically into flexible and creative thinkers 
who have the confidence to make a difference. 
The school promotes a warm, inclusive and 
caring culture. ICS provides a challenging 
and engaging approach to learning that is 
collaborative and experiential and builds strong 
partnerships between students, their families 
and the school. The school aspires to be at the 
leading edge of educational practices.

The core values of the school are to provide a 
rigorous and relevant international education 
where students achieve their potential, pursue 
their passion and fulfil their responsibility. We 
believe strongly in an individualised student 
centred approach to teaching and learning and 
share a passionate belief that everyone can 
learn; and everyone can learn how to learn. To 
achieve this we maintain a low student-teacher 
ratio that helps to ensure a personalised 
pathway to a rich and rigorous programme.

  ICS Pedagogical Identity

The following features all define our pedagogical 
identity and demonstrate not just the quality 
of our programme but also where we are 
pushing boundaries to create an extraordinary 
educational experience for all our students.

A key feature of the school’s pedagogical 
identity is the unique culture of ICS – a culture of 
learning and high expectations underpinned by 
our culture of care and community engagement. 

The second feature is who we are as a school. 
ICS is an inclusive, international school with 
students from many different backgrounds, 
educational experiences and learning profiles. 
We offer an education that reflects our rich 
diversity where students have a “voice” 
and opportunities to co-lead to ensure an 
inspirational learning experience.

Another feature is the influence of technology 
and scientific progress on the world. We offer 
an education that is relevant to students’ future 
lives and allows them opportunities to develop 
the skills, tools and character virtues necessary 
for them to adapt and thrive.

  ICS and the IB

The mission statements of ICS and IB are in 
close harmony with each other.

Introduction

ICS Mission Statement

The Inter-Community School is committed to 
providing a supportive and enabling learning 
environment in which all members of the 
community are challenged to achieve their 
individual potential, encouraged to pursue 
their passions and expected to fulfil their 
responsibilities.

IBO Mission Statement

The IBO aims to develop inquiring, 
knowledgeable and caring young people 
who help create a better and more peaceful 
world through intercultural understanding and 
respect. To this end the IBO works with schools, 
governments and international organisations to 
develop challenging programmes of international 
education and rigorous assessment. These 
programmes encourage students across the 
world to become active, compassionate and 
lifelong learners who understand that other 
people with their differences, can also be right.
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At ICS, the IB programmes help to create a safe 
and supportive environment in which students 
are able to maximise their academic potential. In 
both the Primary Years Programme (PYP) and 
Middle Years Programme (MYP), every student 
is an IB student and engages in a process of 
guided inquiry and conceptual understanding 
that is a feature of these frameworks. As 
students complete the MYP in Grade 10, they 
identify the most rigorous and relevant pathway 

that aligns with their personal goals and choose 
subjects from the IB Diploma Programme that 
will help them obtain these goals. In addition, 
from Grades 9 to 12, students concurrently 
achieve the credits needed to satisfy the ICS 
High School Diploma requirements.

The IB offers three programmes that complement and develop students from Primary through 
Secondary. At the end of the continuum, students are ready to take their place in the world outside 
of school.

Figure 1 The Three Programmes:

An Academic and Development Continuum 

  The IB Learner Profile

The IB learner profile is developed throughout 
the three programmes and describes a broad 
range of aptitudes and responsibilities that are 
not always related to academic success. The 
development of these qualities is instrumental in 
readying students with the skills they require for 
engagement within a complex global society.

The learner profile aims to develop students 
who are:

 ● Inquirers
 ● Knowledgeable
 ● Thinkers
 ● Communicators
 ● Principled
 ● Open-minded
 ● Caring
 ● Risk-takers
 ● Balanced
 ● Reflective 
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Figure 1 
Middle Years Programme model
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The IB Middle Years Programme (MYP) is a five-year programme designed to educate students 
from Grade 6 through Grade 10. The MYP provides a framework of learning that differs from other 
educational systems in that it focuses on metacognition or ‘learning how to learn’. The students’ 
educational experience is framed by the interrelationship between inquiry, action and reflection (see 
Figure 2).

The programme emphasizes intellectual challenge 
and encourages teachers and students 
to make connections between studies in 
traditional subjects and real world contexts.  
The Approaches to Learning (ATL) skills are 
explicitly taught throughout subject areas and 
across interdisciplinary topics, and are the 
cornerstone of the programme. Communication, 
collaboration, organization, self-management, 
reflection, research, informational literacy, 
media literacy, creative and critical thinking, and 
transfer of learning are the key ATL components. 
In addition, the programme fosters international 
mindedness as well as intercultural awareness 
by placing much of the learning in a global 
context.

The MYP describes its curriculum as 
‘a curriculum of big ideas and essential 
understandings’. Without doubt, there is 
essential knowledge that students must gain 
over the programme from many disciplines 
but understanding how the knowledge was 
gained is essential to the MYP curriculum.  
Students develop methods of inquiry, instilling 
in them a deep understanding of the facts. 
This facilitates transfer of skills and knowledge 
within and across disciplines. Students can then 
develop ideas and solve problems in unfamiliar 
circumstances. Reflection on the how and 
why they chose to tackle a given issue and its 
outcome further deepen their understanding of 
how they learn best.

The academic programme is delivered via eight 
subject groups: Arts, Design, Individuals and 
Societies, Language Acquisition, Language and 
Literature, Mathematics, Physical and Health 

Education and Sciences (see figure 1).  Although 
students are timetabled for traditional subjects, 
interdisciplinary teaching and learning builds 
a connected curriculum. The MYP curriculum 
uses concepts and contexts as starting points 
for meaningful integration and transfer of 
knowledge across the subject groups. The 
Core areas of the programme – Action, Service, 
Community Project and Personal Project –  
complement the academic subjects and are 
designed to develop the whole child. Together, 
with the emphasis on approaches to teaching 
and learning, the more holistic perspective of the 
MYP benefits students immensely and prepares 
them for further rigorous academic study. It also 
equips them with multicultural understanding 
and thus they are better able to integrate and 
engage in a global society. 

  Assessment in the MYP

Assessment in the Middle Years Programme 
can be divided into two parts, though they are 
not mutually exclusive.  Formative assessment 
is ongoing and allows teachers to gather 
information about how best to support a 
student’s learning. Summative assessment 
is used to measure whether the student has 
achieved the learning objectives. 

All assessment in the MYP is criterion related. 
For all subjects there are four equally weighted 
criteria, each of which is divided into further 
four-band levels. For summative assessments, 
the students are graded 1 (minimum) to 8 
(maximum) for each criterion. The total of the 

Figure 2 Interrelationship  
between the three tenets of the MYP 

INQUIRY ACTION

REFLECTION

The MYP - Overview 
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four scores, one for each criterion, will generate 
the final overall grade for the subject. The subject 
grades are from 1 (minimum) to 7 (maximum). 
The conversion from criterion scores to subject 

grades is shown below. The four assessment 
criteria for each subject are shown under the 
subject descriptions shown on the next few 
pages. 

THE CORE ELEMENTS OF THE MIDDLE 
YEARS PROGRAMME

The core elements of the MYP complement 
the academic subjects and contribute to the 
holistic nature of learning typified by the MYP. 
Action, service and the community engagement 
are not assessed formally but are an essential 
component of a well-rounded student. The 
Personal Project is formally assessed internally 
and is subject to external moderation. 

SERVICE LEARNING AND COMMUNITY 
ENGAGEMENT

At ICS, we embrace the objectives of the MYP 
“service as action” and combine them with the 
six ideals of Round Square (internationalism, 
democracy, environmentalism, adventure, 
leadership and service) to define our service 
learning and community engagement goals. 
Together these specifically address the 
components of our mission, where students 
are challenged to achieve their individual 
potential, pursue their passions and fulfil their 
responsibilities. Service as action is experiential 
learning where students are involved directly or 

indirectly with an authentic need by other people, 
animals or the environment. The learning 
involves the student in a cycle of research, 
planning, action and reflection. The diagram 
below outlines the cycle. The programme 
is delivered via the Personal Development 
Programme – a key component of our pastoral 
care curriculum and taught from Grades 6 to 10. 
Students may work individually or in groups and 
each student is required to keep a digital journal 
of his/her service and action.  Throughout the 
five-year programme, students will realise the 
following eight learning outcomes:

1. Develop international mindedness through 
global engagement, multilingualism and 
intercultural understanding.

2. Consider the ethical implications of one’s 
actions.

3. Understand new challenges that develop 
new skills.

4. Work collaboratively with others.
5. Show commitment and perseverance.
6. Initiate and plan service activities.
7. Demonstrate a wide awareness of one’s 

own strengths and growth.
8. Complete a Personal Project.

Grade Boundary guidelines Descriptor

7 28-32

Consistent and thorough understanding of the required knowledge and 
skills, and the ability to apply them almost faultlessly in a wide variety 
of situations. The student consistently demonstrates originality, insight, 
and analytical thinking. The student produces work of high quality.

6 24-27

Consistent and thorough understanding of the required knowledge and 
skills, and the ability to apply them in a wide variety of situations. The 
student consistently demonstrates originality, insight, and analytical 
thinking.

5 19-23
Thorough understanding of the required knowledge and skills, and the 
ability to apply them in a variety of situations. The student occasionally 
demonstrates originality, insight, and analytical thinking.

4 15-18
General understanding of the required knowledge and skills, and the 
ability to apply them effectively in normal situations. There is occasion-
al evidence of analytical thinking.

3 10-14

Limited achievement against most of the objectives, or clear difficulties 
in some areas. The student demonstrates a limited understanding of 
the required knowledge and skills and is only able to apply them fully 
to normal situations with support.

2 6-9
Very limited achievement with relation to the objectives. The student 
has difficulty in understanding the required knowledge and skills and is 
unable to apply them fully to normal situations, even with support.

1 1-5
Minimal achievement with relation to the objectives. Minimal achieve-
ment in terms of the objectives.
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PERSONAL PROJECT

The Personal Project gives students in Grade 
10 the opportunity to consolidate what they 
have learned over the programme. Each student 
embarks on an independent practical exploration 
over a timeframe of around 25 hours. The 
choice of the project is entirely the student’s 
but it must be linked to a global context. The 
following global contexts can help the students 
focus their projects and establish relevance and 
significance:

 ● Identities and relationships; 
 ● Orientation in space and time;
 ● Personal and cultural expression; 
 ● Scientific and technical innovation;
 ● Globalisation and sustainability; and, 
 ● Fairness and development.

Embarking on a long-term independent project 
can seem daunting but it undoubtedly gives 
the students a chance to advance their self 
and time management skills as well as their 
communication skills. The student becomes an 
expert in the field of their project and develops 
a deep understanding within a global context of 

the value of their project. Through the knowledge 
they gain from participating in the personal 
project, students deepen their understanding 
and stimulate their ability to generate new ideas. 

The project has three components that students 
must demonstrate:

1. The process they follow;
2. The product or outcome they create; and,
3. The report or presentation they make that 

explains what they have done and learned.

SERVICE LEARNING CYCLE

Present
your learning

to a wider
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realistic

improvements
to the service

Evaluate
the impact of
the service

on you

Evaluate
the impact of 
the service on
the recipient

Establish
partnerships

Determine
success criteria

Develop
a detailed 
action plan

Organise
appropriate
resources

Evaluate
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actions
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and Justify
a need for 
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In the initial stages of the project, the students 
document their thinking and research in a 
Process Journal located in ManageBac. This 
journal becomes indispensable throughout 
the project for the students to capture all 
of their ideas, references, reflections and 
accomplishments. Every student is assigned a 
personal project supervisor who will guide the 
student through the various stages of the project 
and provide formative feedback in ManageBac. 
The assessment of the Personal Project is 

focused on the report or presentation that the 
students produce at the end of the process. It 
focuses specifically on the assessment of the 
ATL skills that students have gained throughout 
the programme. There are four assessment 
criteria designed to formally assess the ATL 
skills. These are the same assessment criteria 
that students use both in their service learning 
and their academic subjects. Figure 4 shows 
these areas of assessment. 

PERSONAL PROJECT CYCLE

Re�ect
on your 

development
against the IB
Learner Pro�le

Re�ect
on your
learning

in response
 to the global

context
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learning of the
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the success
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the product /

outcome further
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Adapted from the IB MYP Design Cycle & Guide to MYP Projects 
by Stephen Taylor for Canadian Academy, Kobe, Japan.
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Subject Grade 6 Grade 7 Grade 8 Grade 9 Grade 10 (Option)

6.1 Da/Mus When 
I grow up
6.1 Dr/TD Time 
warp
6.2 Da/Mus 
Opposites
6.2 Dr/TD Fairy 
tales

7.1 Da/Dr Alter 
ego
7.1 Mus/TD 
Goosebumps
7.2 Da/Dr I need 
a hero
7.2 Mus/TD 
Beauty and beast

Dance 
(Option)

8.1 Form and 
structure
8.2 Physical 
theatre
8.3 Dance solo
8.4 The weight of 
music

Drama 
(Option)

8. 1 Greek 
theatre
8.2 Stanislavski
8.3 Epic Brecht
8.4 Where do we 
go from here?

9.1 Theatre of the 
oppressed
9.2 World theatre
9.3 Devised 
theatre
9.4 Puppetry

10.1 Theorists
10.2 Production roles
10.3 Performance 
elements
10.4 The show must 
go on

Music 
(Option)

8. 1 The Blues
8.2 World music
8.3 Evolution
8.4 Film/TV 
music

9.1 Protest music
9.2 Mash-ups
9.3 Classical music
9.4 Theme and 
variation

10.1 Music for stage and 
screen
10.2 Music in my world
10.3  Vocal music
10.4 Collaborative
performance project

Visual 
Arts

6.1 Portraits
6.2 Pattern
6.3 Pottery

7.1 Perspective
7.2 Sculpture
7.3 Observation 
drawing and 
cubism

8.1 Body adorn-
ment
8.2 Printmaking
8.3 Figurative 
sculpture

9.1 Vanitas 
9.2 Photography 
9.3 Abstraction

10.1 Portrait of someone  
I know
10.2 Arts impact society  
10.3 Interpreted theme

  THE SUBJECT GROUPS

THE ARTS

The Arts curriculum in the MYP allows students 
to work as artists as well as study the work of 
acclaimed international artists. It empowers 
them to develop creatively as they gain 
knowledge of the subjects. The key aims of the 
MYP Arts are to encourage and enable students 
to do the following: 

 ● Create and present art;
 ● Develop skills specific to the discipline;
 ● Engage in a process of creative exploration 

and (self-) discovery;
 ● Make purposeful connections between 

investigation and practice;
 ● Understand the relationship between art 

and its contexts;
 ● Respond to and reflect on art; and,
 ● Deepen their understanding of the world.

The Arts are divided into the Performing Arts 
and Visual Arts. Here at ICS, Dance, Drama 
and Music make up the Performing Arts, while 
Visual Art incorporates Painting, Sculpture, 
Photography and Filmmaking. In Grades 6 
and 7, the students have integrated performing 
Arts classes whereas in Grades 8–10 there 
are optional choices available to the students. 
This allows for greater depth of study and 
development within a particular strand of the 
Performing Arts. 

At ICS, the curriculum is delivered through 
various topics studied in the different years 
of the programme. An example of what these 
topics might be are listed in the table below.
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The four assessment criteria in the Arts are as 
follows.

Criterion A: Knowing and understanding.  
Students discover the aesthetics of art forms 
and are able to analyse and communicate using 
specialized language. Students inform their 
work and artistic perspective using explicit and 
tacit knowledge alongside an understanding of 
the role of the arts in a global context. 

Criterion B: Developing skills. Students 
develop their artistic ideas to a point of 
realisation by applying their skills. Students 
make final commitments to their artwork by 
presenting it to audiences. 

Criterion C: Thinking creatively. Students 
develop curiosity and purposefully explore 
and challenge boundaries. Students explore 
the unfamiliar and experiment with innovative 
ways to develop their artistic intentions, their 

processes and their work. They discover their 
personal signature and realise their artistic 
identity. 

Criterion D: Responding. Students respond 
to their world, to their own art and to the art 
of others. Students must make connections 
and transfer learning to new settings. Through 
reflecting on their artistic intention and the 
impact of their work on an audience and on 
themselves, students become more aware of 
their own artistic development and the role 
that arts play in their lives and in the world. 
Students learn that the arts may initiate as well 
as respond to change.

Each of these criteria will be assessed on 
numerous occasions throughout the course 
of the students’ journey through the MYP. The 
assessments will take many different formats, 
such as formal presentations, written reports, 
performances, and exhibition work.
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MYP DESIGN CYCLE

Adapted from the IB MYP Design Cycle & Guide to MYP Projects 
by Stephen Taylor for Canadian Academy, Kobe, Japan.

DESIGN

The Design curriculum in MYP allows students to focus on solving a problem within a ‘big idea’ that 
has significance for the student. The students formulate initial questions that guide their research 
into their ‘big idea’. With the knowledge and skills they gain, students develop their ideas for 
solutions and begin to suggest design proposals to solve the problem they want to address. Using 
their plans, they develop their solutions while making and justifying necessary changes along the 
way. The final stages of the project require the students to test their solution, evaluate its success, 
suggest further adaptations to fine tune the solution and explain its impact. This is the general route 
for the production of new products and technologies and certainly for those that have given rise to 
the enormous changes we see in the world today (e.g. the digital and technological revolutions). The 
MYP Design curriculum challenges students’ practical, creative and critical thinking skills and also 
forces them to consider environmental and social consequences of designs. 

The MYP design cycle (Figure 5) shows how the general curriculum is delivered although there are 
many different possible interpretations of what can be delivered. At ICS, MYP design is taught in 
Grades 6–9 as a compulsory subject but is optional in Grade 10. The table shows an example of the 
topics that MYP design students could expect to encounter over the programme.

Figure 5 
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There are four assessment criteria in design:

Criterion A: Inquiring and analysing. Students 
are presented with a design situation from 
which they identify a problem that needs to be 
solved. They analyse the need for a solution 
and conduct an inquiry into the nature of the 
problem. 

Criterion B: Developing ideas. Students 
write a detailed specification which drives the 
development of a solution. They then present 
the solution. 

Criterion C: Creating the solution. Students 
plan the creation of the chosen solution, then 
follow the plan to create a prototype sufficient 
for testing and evaluation. 

Criterion D: Evaluating. Students design tests 
to evaluate the solution, carry out those tests 
and objectively evaluate its success. Students 
identify areas where the solution could be 
improved and explain how their solution will 
influence the client or target audience.

Each of these criteria will be addressed 
throughout the design cycle process. The 
assessments could include written plans 
and reports, design portfolios, products and 
reflective statements.

INDIVIDUALS AND SOCIETIES

The MYP individuals and societies subject 
group incorporates historical, geographical, 
political, social, economic, and cultural 
factors that affect individuals, societies and 
environments. This subject is firmly grounded 
in inquiry and investigation. It allows students 
to evaluate different types of sources of 
information (e.g. primary and secondary 
sources) and encourages them to develop the 
skills to determine the validity of the sources. 
The curriculum encourages students to look 
at the world from many different perspectives 
and critically appreciate the diversity of human 
culture, attitudes and beliefs. Another focus 
is the idea of ‘tolerance of uncertainty’, as 
content and methodology are debatable. During 
the course students will collect, describe and 
analyse data; test hypotheses; and learn how to 
interpret increasingly complex information. This 
focus on real-world examples, research and 
analysis is an essential aspect of the subject.

The MYP individuals and societies curriculum 
allows students to study the diversity within 
and the commonalities between the human 
species and the environments we live in. It 
encourages the understanding of how these 
systems evolved and the complex interactions 
that allow them to be sustained. At ICS I&S is 
a compulsory subject from Grade 6 to Grade 
10. The students can expect to cover the topics 
outlined below during their five years of I&S 
study.

Subject Grade 6 Grade 7 Grade 8 Grade 9 Grade 10 (Options)

Design 6.1 
Understanding 
Digital Tools
Digital Tools
Digital Citizenship
Video and Audio
6.2 Digital Design
Coding
Graphic Design

7.1 Packaging for 
charity
7.2 Graphic 
communication

8.1 Learning aids
8.2 Marketing

9.1 Inclusive 
innovation
9.2 Business plan

Engineering in Motion 
10.1 Engineering Design 
Principles 
10.2 Interative Design for 
Performance 
Media Studies 
10.1 Analysis and cross 
study of media 
10.2 Practical media
production

Subject Grade 6 Grade 7 Grade 8 Grade 9 Grade 10 (Option)

Individ-
uals & 
Societies

6.1  Toolbox – 
How do geogra-
phers work?
6.2 Toolbox – 
How do historians 
work?
6.3 Ancient cities 
and civilizations
6.4 The origins of 
western civiliza-
tion
6.5  The Alpine 
environment

7.1 Origins of 
world religions
7.2 Early econo-
mies
7.3 Human rights 
– Model United 
Nations
7.4 The Renais-
sance and a 
changing world 
view

8.1 Democracy 
today 
8.2 When Worlds 
collide: Age of 
European explo-
ration and global 
exchange 
8.3 Climate 
Change
8.4 The age of 
revolution

9.1 The Industrial 
revolution and its 
consequences
9.2 Population 
dynamics
9.3 Global food 
production
9.4 War as a trans-
formative force 

10.1 Imperialism
10.2 Foundations of 
economic theory
10.3 Civil rights in the 
20th century
10.4 Poverty and devel-
opment
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The four assessment criteria in individuals and 
societies are as follows:

Criterion A: Knowing and understanding. 
Students develop factual and conceptual 
knowledge about individuals and societies. 

Criterion B: Investigating. Students develop 
systematic research skills and processes 
associated with disciplines in the humanities and 
social sciences. Students develop successful 
strategies for investigating independently and in 
collaboration with others. 

Criterion C: Communicating. Students develop 
skills to organize, document and communicate 
their learning using a variety of media and 
presentation formats. 

Criterion D: Thinking critically. Students use 
critical-thinking skills to develop and apply their 
understanding of individuals and societies and 
the process of investigation.

The assessments in I&S are many and varied. 
As examples, the students will be expected to 
prepare oral presentations, written reports and 
posters as well as write formal examinations.

LANGUAGE ACQUISITION

The principle of international understanding 
via international mindedness and intercultural 
awareness in the MYP necessitates that 
students study the language and culture of at 
least one country other than their own.  Being 
able to acquire an additional language allows 
the students to become immersed in a further 
culture in ways that could not be achieved 
otherwise. Students at ICS have varied 
language proficiencies and the MYP has set out 
a curriculum framework that allows all students 
to develop good communication skills and 
become proficient in the target language. These 
skills will enable students to become better 
prepared for life in a global society.

At ICS the language acquisition options in the 
MYP are English, French, German and Spanish. 
German is a compulsory subject in Grades 6–10 
with French and Spanish as optional choices. 
English for Academic Purposes might be 
required for students who are novice learners of 
the language. Within these languages, there are 
various phases and a student will be placed in 
the most appropriate level. Not every phase for 
every year is shown. An example of the topics 
students would expect to cover at the various 
phases is shown below.

Subject Grade 6–10 

German
Language 
Acquisition
           
Phase 1

1.   Personal biographies 
2.   School and daily routine
3.   Hobbies and free time
4.   Shopping: food, drinks and clothes
5.   House, home and directions

Phase 2.1 1.   Friends and family
2.   Environments: home and school
3.   Rules and regulations
4.   Festivals and celebrations 

Phase 2.2 1.   Travel and holidays
2.   Storytelling: oral and written
3.   Healthy lifestyles
4.   Nature and the environment

Phase 2.3 1.   Learning biographies and memories        
xxx of school
2.   Famous personalities 
3.   All our senses 
4.   What is beauty?

Phase 3.1 1.   Earning and spending
2.   Conflicts and peer pressure
3.   Children’s rights
4.   Inventions and discoveries

Phase 3.2 1.   The media
2.   Environment and travel 
3.   Language is art and art is language 
4.   Future plans and goals

Phase 4 The topics studied in Phase 5 German 
language acquisition typically mirror the 
topics studied in German A language 
and literature. This allows advanced 
acquisition learners to access aspects 
of the mother tongue curriculum and 
thus increase their options for studying 
advanced German in the Diploma 
programme.
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Subject Grade 6–10 

French 
Language 
Acquisition

Phase 1

1. Bonjour
2. Tout sur moi
3. Ma maison
4. Mon école

Phase 2.1 1.  Mes loisirs
2.  Ma ville
3.  Café
4.  Aux magasins 

Phase 2.2 1.    Vacances et voyages
2.    Ma routine
3.    Mon corps
4.    Histoire courte

Phases 2.3 
– 3.1

1.    L’amitié et l’amour 
2.    Les conflits de générations 
3.    Mes sorties
4.    Mon avenir

Phases 3.2 
– 5

1.    En forme
2.    Ma planète
3.    Mon éducation
4.    Le monde du travail

Subject Grade 6–10 

Spanish 
Language 
Acquisition

Phase 1

1.   Welcome
2.   You and me
3.   Going to school
4.   At home
5.   My town

Phase 1.2 1.   We introduce ourselves
2.   Food
3.   Shopping
4.   Tourism
5.   Having fun - free time

Phase 2.1 1.   We introduce ourselves
2.   Food
3.   Shopping
4.   Tourism
5.    Having fun - free time

Phase 2.2 1.   At home and at work
2.   Health
3.   Shopping
4.   Going out
5.   Myself

Phase 3 1.   At home and at work 
2.   Health 
3.   Shopping 
4.   Going out
5.   Myself

Phase 4 1.   Spanish language in the world
2.   The environment 
3.   The developing world
4.   Art in Spain and Latin America
5.   Customs and traditions

Subject Grade 6 Grade 7 Grade 8 Grade 9 Grade 10

English as 
an Additional 
Language 
(EAL)/
English for Aca-
demic Purposes 
(EAP) 
(Option)

6.1 My identity 
6.2 Personal 
narratives
6.3 My country 
6.4 The brain and 
language learning 
6.5 Who Are You?

7.1 Cultural iden-
tities
7.2 Making 
connections I
7.3 Speak up for 
the planet!
7.4 Murder!

8.1 Making 
connections II
8.2 Cause and 
effect
8.3 The power of 
persuasion
8.4 Narrative 
writing

9.1 Using the 
writing process
9.2 Nothing but the 
facts 
9.3 Health and our 
habits 
9.4 A beautiful 
mind

10.1 The art of 
debating
10.2 Incorporating 
academic research
10.3 Motivational 
speaking
10.4 Working under 
pressure

The four assessment criteria in acquisition 
languages are as follows:

Criterion A: Comprehending spoken and 
visual text. Students interpret and construct 
meaning from spoken and visual texts to 
understand how images presented with oral text 
interplay to convey ideas, values and attitudes. 

Criterion B: Comprehending written and 
visual text. Students construct meaning and 
interpret written and visual text to understand 
how images presented with written text interplay 
to convey ideas, values and attitudes. 

Criterion C: Communicating in response 
to spoken and/or written and/or visual text. 

Students develop their communication skills 
by interacting on a range of topics of personal, 
local and global interest and significance, and 
responding to spoken, written and visual text in 
the target language. 

Criterion D: Using language in spoken 
and/or written form Students recognise and 
use language suitable to the audience and 
purpose (for example, home, classroom, formal 
and informal, social, academic contexts). 
Students apply their understanding of linguistic 
and literary concepts to develop a variety of 
structures, strategies and techniques.
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LANGUAGE AND LITERATURE

In the study or language and literature, students 
have the opportunity to develop their strongest 
language. The study of language and literature 
is essential as it aids cognitive and intellectual 
development. It is a link into the culture of the 
people who speak the target language and 
allows students to understand the culture at a 
deeper level. Studying language and literature 
increases the ability to not only communicate, 
but to be creative, analytical and reflective 
thinkers. A sound knowledge of a ‘first’ language 
helps in the learning of subsequent languages. 
In addition, all other disciplines rely on high 
levels of language so that their content and 
ideas can be understood. In the MYP language 

and literature course, student learning centres 
around six domains - listening, speaking, 
reading, writing, viewing and presenting. It 
includes a balanced study of genres and literary 
texts, including a world literature component. 
Students’ interactions with texts generate 
moral, social, economic, political, cultural and 
environmental insights. Through their studies, 
students learn how to form opinions, make 
decisions, and engage in ethical reasoning.

At ICS the language and literature courses are 
offered in English and German. The framework 
within which the language and literature courses 
are delivered is shown below.

Subject Grade 6 Grade 7 Grade 8 Grade 9 Grade 10

English 6.1 The reader’s 
experience
6.2 Poetry and 
me
6.3 Myths and 
legends: a mirror 
of reality
6.4 What’s the 
story...
6.5 Is all the world 
a stage?

7.1 Growing up in 
different cultures
7.2 Poetry: com-
ing of age
7.3 Global 
issues: Raising 
awareness 
through language
7.4 The art of 
storytelling

8.1 Power and 
ambition 
8.2 Poetry and 
movement
8.3 World 
literature
8.4 Evolution of 
English

9.1 Short story 
9.2 Mass 
communication, 
culture and media 
literacy
9.3 Conflict and 
power (Novel 
Study)
9.4 Romeo and 
Juliet

10.1 The Outsider:  A 
genre study” 
10.2 Slam poetry and 
beyond
10.3 News writing 
and editorials 
10.4 War and art: 
Intertextual unit

German 6.1 Miteinander 
geht es besser 
(novel study, 
Wölfel, Der rote 
Rächer)
6.2 Mädchen – 
Junge / Junge – 
Mädchen
(Ani, Memoiren 
mit elf einhalb)
6.3 Angst haben – 
mutig sein (poetry 
and Roald Dahl, 
Matilda) 
6.4 Fabeln und 
Märchen 

7.1 World Litera-
ture: Balladen 
7.2 Gewalt 
(Bauer, Nennt 
mich nicht Ismael, 
novel study)
7.3 Arbeitsplatz 
Schule 
(argumentative 
writing, Erich 
Kästner, Das 
fliegende 
Klassenzimmer)
7.4 Globale 
Themen: Müll 
oder Rohstoff?

8.1 In sein – 
out sein (novel 
study: Herrndorf, 
Tschick)
8.2 Anders sind 
wir, anders die 
Andern (Fremd 
ist der Fremde 
nur in der 
Fremde) 
8.3 Globale 
Themen: 
Wasser ein 
Menschenrecht
8.4 Drama F. 
Schiller, Wilhelm 
Tell

9.1 Freundschaft, 
Liebe und so 
weiter (novel study, 
Berg, Habe ich dir 
eigentlich schon 
erzählt…)
9.2 Selbstständig 
lernen / Mir auf 
der Spur (short 
prose: Kafka, Die 
Verwandlung)
9.3 Reiselitera-
tur (Wortstark 9, 
Ankunft anderswo; 
Christian Kracht, 
Faserland) 
9.4 Gedichte, 
Lyrik - Goethe, ein 
klassischer Dichter 
(Goethe, Goetz 
von Berlichingen)

10.1 Mir auf der Spur 
(plus Lesen mit Plan; 
Murakami, Kafka am 
Strand)
10.2 Aufstehen 
statt abtauchen 
(Politisches Denken, 
Urteilen, Handeln); 
Schiller, Die Räuber
10.3 Start in die 
Arbeitswelt / Ver-
antwortung für die 
Zukunft (literature)
10.4 Medien kritisch 
betrachtet (media 
studies)
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The four assessment criteria in language and 
literature are as follows:

Criterion A: Analysing. Students demonstrate 
an understanding of the creator’s choices, the 
relationship between the various components of 
a text and between texts, and make inferences 
about audience responses and creator’s 
purposes. Students use the text to support 
their own responses and reflect on different 
perspectives and interpretations. 

Criterion B: Organizing. Students understand 
and organize their ideas and opinions using a 
range of appropriate conventions for different 
forms and purposes of communication. Students 
recognise the importance of maintaining 
academic honesty, respecting intellectual 
property rights and referencing all sources 
accurately. 

Criterion C: Producing text. Students produce 
written and spoken text, focusing on the creative 
process itself and on the understanding of the 
connection between the creator and his or her 
audience. Students make choices aimed at 
producing texts that affect both the creator and 
the audience. 

Criterion D: Using language. Students develop, 
organize and express themselves and 
communicate thoughts, ideas and information. 
They use accurate and varied language that is 
appropriate to the context and intention.

The assessments throughout Grades 6–10 are 
varied and utilise the key foci of the programme  
– listening, speaking, reading, writing, viewing 
and presenting. Students will have many 
opportunities to develop and refine these skills.

MATHEMATICS

The need for numeracy is unequivocal and 
is an essential component of a balanced 
education. The study of Mathematics improves 
problem solving and analytical skills. Learning 
Mathematics supports students moving from 
specific concrete thinking to abstract thinking 
and deepens their logical and critical thinking 
skills. These attributes help students in all 
areas of the curriculum and facilitate knowledge 
and skill transfer between disciplines. The 
framework for MYP mathematics is based on 
inquiry and allows for the development of skills 
at different levels, thus allowing the students 
to progress at optimal rates. The goal of MYP 
mathematics is to promote sustained inquiry 
by developing conceptual understanding within 
global contexts. 

The MYP Mathematics course covers four areas 
of Mathematics: Number; Algebra; Geometry 
and Trigonometry; and Statistics and Probability. 
In Grades 6–9, all classes follow the same basic 
curriculum with differentiation occurring within 
the class. In Grade 10, two levels of the course 
allow students optimal challenge either in the 
extended or Standard Mathematics course. 
The Extended Mathematics course covers all 
the basic mathematical principles studied in the 
standard course while also delving into some of 
the topics in greater depth and covering some 
additional topics. The range of topics studied by 
students in the MYP Mathematics course at ICS 
is shown below.

Subject Grade 6 Grade 7 Grade 8 Grade 9 Grade 10

Mathematics 6.1 Dealing with 
data
6.2 Ratio and 
percent
6.3 Number 
operations I
6.4 Variables, 
expressions and 
equations
6.5 Number 
operations II

7.1 Ratios, 
proportions, 
percentages and 
basic probability
7.2 Numbers and 
exponents
7.3 Reasoning 
in geometry, 
introduction 
to areas and 
volumes
7.4 Linear 
expressions, 
equations and 
functions
7.5 Areas and 
volumes

8.2 Linear 
Sequences
8.2 Inequalities 
and systems of 
equations
8.3 Systems of 
equations
8.4 Rational 
expressions 
& exponential 
functions
8.5 Algebraic 
fractions  and 
equations 

9.1 Quadratic 
patterns
9.2 Quadratic 
functions and 
equations
9.3 Trigonometry
9.4 Circle 
geometry, cylinders 
and cones
9.5 Applications of 
probability

10.1 Patterns and 
modelling
10.2 Functions
10.3 Logs and 
exponents
10.4 Inequalities 
with applications
10.5 Trigonometric 
functions
10.6 Rational 
functions and 
algebraic fractions
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The four assessment criteria in mathematics are 
as follows.

Criterion A: Knowing and understanding. 
Students select and apply mathematics 
to solve problems in both familiar and 
unfamiliar situations in a variety of contexts, 
demonstrating knowledge and understanding 
of the framework’s branches (number, algebra, 
geometry and trigonometry, statistics and 
probability).

Criterion B: Investigating patterns. Students 
work through investigations to become 
risk-takers, inquirers and critical thinkers. 

Criterion C: Communicating. Students use 
appropriate mathematical language and different 
forms of representation when communicating 
mathematical ideas, reasoning and findings, 
both orally and in writing. 

Criterion D: Applying mathematics in real-life 
contexts. Students transfer theoretical 
mathematical knowledge into real-world 
situations and apply appropriate problem-solving 
strategies, draw valid conclusions and reflect 
upon their results.

Cumulative assessment in mathematics is 
practiced throughout the programme, giving 
students the opportunity to reinforce concepts 

learned earlier in the course as well as test 
new material. Investigations offer students the 
chance to test their skills and knowledge in 
unfamiliar situations and in real contexts.  

PHYSICAL HEALTH AND EDUCATION

Ensuring a balanced lifestyle requires that we 
are able to consider all parts of our life and make 
educated choices about our own well-being.  
The MYP physical health and education 
curriculum allows students to explore a variety 
of concepts that help foster an awareness of 
physical development and health perspectives, 
as well as positive social interaction. By 
working in teams, students develop their 
collaborative, social and communication skills. 
They also develop tolerance; learn to build 
positive relationships; and learn to reflect on 
their experiences. Inquiry into the concepts 
surrounding health and physical education 
allows students to understand the value of being 
physically active, understand their own personal 
physical development, and to achieve and 
maintain a healthy lifestyle. 

All students will study physical and health 
education throughout the programme. Some of 
the topics and concepts that the students will 
be presented with during the programme are 
shown below. In Grade 10 the students will be 
offered some choice from optional topics.

The four assessment criteria in health and 
physical education are as follows:

Criterion A: Knowing and understanding. 
Students develop knowledge and understanding 
about health and physical activity in order to 
identify and solve problems. 

Criterion B: Planning for performance. 
Through inquiry students design, analyse, 

evaluate and perform a plan in order to improve 
performance in physical and health education. 

Criterion C: Applying and performing. 
Students develop and apply practical skills, 
techniques, strategies and movement concepts 
through their participation in a variety of physical 
activities. 

Subject Grade 6 Grade 7 Grade 8 Grade 9 Grade 10

Physical 
and Health 
Education

6.1 Target games 
and striking and 
fielding
6.2 Fitness 
6.3 Net/wall 
games 
6.4 Aesthetics
6.5 Invasion 
games
6.6 Track & field

7.1 Invasion 
games
7.2 Fitness
7.3 Net/wall 
games
7.4 Aesthetics
7.5 Striking and 
fielding games
7.6 Track & field

8.1 Invasion 
games
8.2 Fitness
8.3 Net/wall 
games
8.4 Aesthetics
8.5  Striking and 
fielding games
8.6 Track & field 

9.1 Invasion 
games
9.2 Fitness
9.3 Net/wall games
9.4 Aesthetics
9.5 Striking and 
fielding games
9.6 Track and field

0.1 Fitness 
10.2 Net/wall 
games 
10.3 Aesthetics
10.4 Climbing
10.5 Invasion 
games
10.6 Orienteering 
and map reading 
10.7 Kayaking
10.8 Waldkinder
10.9 First aid
10.10 Striking and 
fielding
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Criterion D: Reflecting and improving 
performance. Students enhance their personal and 
social development, set goals, take responsible 
action and reflect on their performance and the 
performance of others.

The students will have many different occasions 
when they can demonstrate their abilities in 
health and physical education. These will 
include a variety of assessment modes that 
include formal written examinations, planning, 
performing, and reflecting on physical activities.

SCIENCE

MYP science is founded on inquiry and students 
will have the opportunity to observe, research 
and investigate many different scientific 
concepts. The framework for the science 
curriculum allows for both independent and 
group work, thus enhancing the students’ 
reasoning, collaborative and communication 
skills. It also fosters both creative and analytical 
thinking using a multi-perspective approach. 

Students are introduced to and cultivate the 
language of science as they pose questions, 
design research proposals, and carry out and 
reflect on their experiments. The implications 
of science on local and global societies is 
emphasised and the science contexts are 
real, thus enabling the students to examine 
the tensions that might exist between science 
and the environment. The importance of 
understanding science from an ethical, moral, 
cultural, political and economic perspective is 
also a key component of the course.

The breadth of the course permits students 
to engage in all of the scientific disciplines. In 
Grades 6–9 all of the science disciplines are 
integrated in a general science course. In Grade 
10 the students study biology, chemistry and 
physics as discrete subjects and can choose to 
take an optional biomedical course.

Some of the topics on offer at ICS are shown 
below.

Subject Grade 6 Grade 7 Grade 8 Grade 9

General Science 6.1 Crime scene 
investigation
6.2 Recycling and 
plastics
6.3 Space exploration
6.4 Senses and 
Sensory enhancement 
technology

7.1 Our changing earth
7.2 Fitness
7.3 Human impact on 
ecosystems
7.4 Nutrition

8.1 Energy 
transformations and 
road safety
8.2 Passive house 
design
8.3 Renewable re-
sources by country
8.4 Measly microbes

9.1 Particulate nature 
of matter
9.2 Atoms, elements 
and the periodic 
table
9.3 Chemical 
reactions and 
enzymes
9.4 Nutrition and 
genetics

Grade 10
Biology 10.1 Levels of biological explanation

10.2 Evolution

Chemistry 10.3 Quantitative chemistry and atomic theory
10.4 Oil and its products

Physics 10.5 Motion
10.6 Waves

Biomedical Physical 
Sciences (Option)

10.1 Force and structure 
10.2 Pressure and transport 
10.3 Energy, metabolism and health
10.4 Control and feedback mechanisms
10.5 Medical imaging
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The four assessment criteria in science are as 
follows.

Criterion A: Knowing and understanding. 
Students develop scientific knowledge (facts, 
ideas, concepts, processes, laws, principles, 
models and theories) and apply it to solve 
problems and express scientifically supported 
judgments. 

Criterion B: Inquiring and designing. 
Students develop intellectual and practical skills 
through designing, analysing and performing 
scientific investigations. 

Criterion C: Processing and evaluating. 
Students collect process and interpret 
qualitative and/or quantitative data, and explain 

conclusions that have been appropriately 
reached. 

Criterion D: Reflecting on the impacts of 
science. Students evaluate the implications of 
scientific developments and their applications 
to a specific problem or issue. Varied 
scientific language is applied to demonstrate 
understanding. Students should become aware 
of the importance of documenting the work of 
others when communicating in science.

Assessments in science include formal 
experimental design; collection, analysis and 
evaluation of data; oral and visual productions 
(e.g. pod casts and PowerPoint presentations); 
examinations; and essay writing.
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